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Student’s initial training for the didactic profession

STUDENT'S INITIAL TRAINING FOR THE DIDACTIC
PROFESSION
Resume

KEY WORDS:
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professionalization, student, initial psycho-pedagal training, teaching practice,
competence, methodological competences, focus-gmugstionnaire, assessment phase,
Autoscopia, simulation, role play, formative expegnt.

The PhD thesiStudent’s initial training for the didactic profession is based on
the consideration that a prerequisite for a vakianld effective education is the existence
of a well-trained teachers’ corps, with referenoéhlto specialized training and to psycho-
pedagogical and methodical training, expectationomfthe teachers being much higher.
Initial and continuing training must consider equiy the teachers with the necessary
skills so they feel comfortable in front of the sdain all situations that may arise in the
course of their teaching activity. They must be ez in one or more specialized
disciplines, requiring a high level of academicldication. Teachers have an increasingly
complex mission, their responsibilities are growiagd the environments in which they
work are becoming more difficult.

Chapter IHIGHER EDUCATION TODAYocuses on the main phenomenon that
marks the evolution of higher education at Europkssel in recent years, namely the
Bologna process. In our approach to analyze thealinraining of teachers, we found it
necessary to start from stressing out the chamgései Romanian higher education since
the 1989 Revolution, focusing on the last stageefdrm - the implementation of the
Bologna system — and, as a result, the currentlyalinteacher training being done
exclusively in the university system.

Particularly in Romania, debates and studies orhdnigeducation show that
important current issues include the funding merdmas, the preparation of the graduates
to join as teachers in higher education, the etimchigher education, the quality of
education and the development of private educatRmmanian higher education reform
focuses mainly on the implementation of objectiges by the "Bologna Declaration, on
the European Higher Education Area", and the implaation of the Lisbon Convention
(proposed jointly by UNESCO and the European Cdun@000), regarding the European
recognition of qualifications. Within the Bolognaopess, the Romanian higher education
has been going through a major transformation gime@005-2006 academic year.

So far, Romania has taken important steps towtel&uropean Higher Education
Area by reorganizing the entire spectrum of univgngrograms. All academic programs
have been restructured in accordance with the Balqggocess. The first cycle has beem
currently implemented in the 2005-2006 academic,yba previous programs of the first
cycle (long-term and short-term university studiéglve been replaced gradually by
Bachelor programs, so that in 2008 all have beech&ar-type. The new structure of
Romanian higher education provides full accessudents from first cycle (bachelor) in
the second (master) and from the second to the thir

The restructuring of the Romanian higher educatoon 3 main cycles of
studies is based on the reorganization of the @mogcontent, by identifying and
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defining the general knowledge, skills and specpiofessional abilities, in order to
meet labour market needs. Universities are in tloegss of reforming their curricula
to ensure a student-centered education.

In Chapter ITEACHERS PROFESSIONALISATIONe shift our attention to
current debates on teaching profession, which awising more and more on the
acknowledged reality that the profession is chamgine to developments in contemporary
society, and due to increasingly complex challentggeed by the education system.
Accordingly, we found it necessary to answer a gw@stions raised by the researchers in
this the field: What skills should teachers haveairtonstantly evolving and changing
society? What should teachers "know" and "know bowo"? How should they be trained
to practice this profession? What types of theocakti methodological, actional and
vocational skills teachers need to achieve? Whattla@ most appropriate and effective
initial training programs for teaching staff? Etc.

The answer to those questions can only be "prafieabzing teaching career” and
particularly developing the "professiograme™ oktprofession, a rather difficult task if we
consider the specifics of the educational actiwile considered useful to analyse aspect
such as professionalization, being realized basedhe standard educational function,
standards which in turn indicate general and sjeskills and abilities needed to carry out
teaching profession.

The professionalization of the teaching career #&seld on an inventory of
professional standard3he development and training of teachers and mamsagk pre-
university education strategyrepared by the Ministry of Education and Resegrolides
the first objective theprofessionalizing teaching careen Romania. In the related
literature professionalizing teaching activity meathat this "does not reduce it to the
systematic assimilation of skills described by pssional standards, but requires a
heuristic and creative use of these skills in etlasal and context situations”, adding
alongside knowledge and professional skills thehégmes of thought, interpretation,
hypothesis creation, anticipation, decision-makingE. Paun, 2002, p. 22).
Professionalizing teaching career is possible ag las the professional standards are
supplemented bgersonal qualities and vocation of the teacher

In 2001, the National Council for Teacher Trainingiated an approach to develop
a system of standards for the teaching professtistarted with the idea that education had
been for too long dominated by improvisation andpeitism, hoping that the
development of these standards would ensure theafghe future teachers to have access
to the best training in specialized institutions, Standards for teaching profession were
developed, in response to the question "what she@wédcher know and know to do?” The
teaching profession standards are based on fiveeprarciples expressing the current view
on the content of the teaching profession qualdied on the qualities of a good teacher.
These core principles are:

1. The teacherbave a good knowledge on the field and didacticghefdiscipline
they teach
The teachdtnows the student and assists him/her in theirldpweent
The teacher ian active member of the community
The teacher has reflective attitude.
The teacher ia promoter of a value systeconsistent with the educational ideal
and is responsible for controlling and monitoritigdent learning activities.
Also in Chapter Il we shift our attention towardee tskills needed by a future
teacher, starting from the many definitions thaladtical or pedagogical competence bears
in literature.

abrwn
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The Ministry of Education and Research, in collabon with the Institute of
Education Sciences and National Center for Tea&l®relopment and Training have
developed arfinventory" of skills necessary for the teaching profession, structored
several levels: a) basic skills; b) specialist Iskilc) psycho-pedagogical and
methodological skills; d) psycho-relational skills.

Therefore, the initial training of teachers aimstab complementary aspects:
acquiring specialized skills (assimilation of knedtje in a particular field, orientation in
this particular field) and psycho-pedagogical arettradological skills.

Highlighting the changes in higher education imgo$y signing the Bologna
Declaration and taking into account that the Romrasiystem of education is, since the 1st
of January 2007, a part of what is called the Eeanpsystem of education, in Chapter I
TEACHERS INITIAL TRAINING FROM EUROPEAN UNION PEERSPVE we have
considered that it would be of real interest todiart a comparative analysis of initial
teacher training systems in Member States of theogaan Union. This analysis was
conducted in order to highlight the characterisacsl peculiarities of the initial teacher
training in the European context and to identifg ghlace occupied by the Romanian
system in the larger picture provided by the gdraeaelopment directions, of what, after
the adoption of the Bologna Convention, we name,Bbropean system of education. We
also wanted to highlight the fact that improving tquality of teacher training is an
important objective of all the European educatigsteams.

At a European Union level, twmain lines of actionare emerging, which are also
the target of much discussion and controversy.firgepart is based on developments and
changes in the initial and continuous preparatioth @aining of teachers in the context of
the new millennium education. The second part @l around increasing the
attractiveness of the teaching profession in gén@&re analysis of education systems in
the European Union showed that most states areeriad of intense transformations, all
aimed at implementing the Bologna system. Theytdryease the transition to the new
system and it is clear that efforts have been nadaplement the three-cycle system.

Understanding that the education system in our ttguafter the integration of
Romania into the European Union, can not be treatesblation but in relation to different
directions imposed by European regulations, we lexaenined the educational systems of
other Member States, noting the positive an alse tiegative developments. The
recognized and declared trend for all decision mskéthin European institutions is to
implement in the near future a unified system based number of generally accepted
principles by EU governments.

We hoped that an analysis of problems and solsitfonnded by other education
systems would lead to a crystallization of the aimns the Romanian educational system
must follow. We found, however, that our expectagiovere perhaps too optimistic, in
present being still far too soon to talk of an gnéted European system of education.

In fact we realized that an analysis of Europearcation would not be complete if
we limit this study only to the Member States ad European Union. Geographical Europe
includes a number of state entities whose schaiksys have particularities, difficulties,
advantages that would be useful to be stated aadrknWe speak here of the new states
arising from the dissolution of Yugoslavia, Albane state often forgotten in European
politics, independent states resulted from the digiing in 1991 of the former Soviet
Union or another state with unique characteristiagkey. So we headed out to analyze
the systems of initial training of teachers in thesuntries as well.

Continuing our approach to analyze the systemsitifli training of teachers in
other states, we have directed our attention tcesointhem as case studies. Thus, we chose
to scrutiny in detail the initial system of teachsining in France because of both its
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merits against the rest of the education systerddarthe interesting parallels that can be
made with the Romanian national system, being eksuting to historically track, since
and until what period in time our schools have ngadato keep up with one of the most
advanced Western systems.

We have also chosen to perform a case study orLikembourg given the
peculiarities of her system of teacher educatidns la unique example of using the
educational Community cooperation. And this becalugeembourg can only provide
training for teachers in preschool and primary etioo, for secondary and higher
education teachers, this state being dependatieonetical teachers training abroad.

Choosing Serbia for developing a case study inghigly alongside with France
and Luxembourg is motivated by practical consideret. Relating only to a strong
educational system, in this case France, is noaydvable to offer us a true picture of
our own national system. Serbia, on the other haral state marked by economical,
political, and social difficulties, perhaps morerisas than those faced and facing
Romania. It is a necessary exercise in our opinmitry to relate to a state with an
emerging education system after a long crisis, idep to analyze "hot" concrete
measures for re-launching education.

The purpose of case studies that we conducted wtagrimarily the discovery of
strengths, or weaknesses of some educational systéot finding solutions for
improvement and development which are most suitebkpply our own system. In this
sense, maybe a single example is enlighteninghdtitme that France faced difficulties in
upgrading the education system a few decades &ge ttiasn’t an option for a strategy
based largely on external funding, there was natigal framework to allow such
measures. Currently both Serbia and Romania are @@blaccess important external
resources from European and international instiigtiand sheer efficiency in the use of
these funds being crucial to the success of reforeducation.

In Chapter IV THE INITIAL TRAINING SYSTEM FOR THE ROMANIAN
TEACHERSwe focus our attention to the particularitieslid Romanian system of initial
training of teachers. We start with a brief histalti perspective on this system, then
continuing with the presentation development strategy for the system of initial and
continuing training of teaching staff and managersiigher educationDeveloped in 2001
by the Ministry of Education and Research, thisamat strategy for improving education
and training for teachers sets goals and priordlgged with the reform measures agreed
at European Union level in this field (specificalfjose contained by the European
Program “Education and Training 2010").

The strategy proposes a number of major objectaes with regard specifically to
the initial preparation of teachers, it establisbescrete measures on priority areas to be
applied on short, medium and long term. We name guiew of them: the design and
implementation of national standards for the teaghprofession, the establishment of
national curricular standards for both DPPD and Rleelagogical Faculties, transferable
credits system implementation in the initial tragpiof teachers, introduction of specialist
modules in ICT and computer assisted initial tragnicurriculum, establishing
postgraduate training institutions for teachersd=WUtype institution), extending the route
of initial training of teachers until graduation pbst-internship exam (practical training,
assisted by mentor and methodician), introducimgraprehensive assessment system for
the teacher diploma (at the end of initial trainipgpcess) by: professional portfolio,
"pedagogical journal”; written exam; diploma papéof psycho-pedagogical and
methodical content); change funding methodology tiaching practice activities and
mentoring; developing a permanent network of apgilbhm institutions (schools and
kindergartens) for teaching practice through bikt@agreements between institutions of




Student’s initial training for the didactic profession

higher education and county school inspectorate®rsification of partnership relations
with services institutions for alternative pedagadji practice (counseling centers,
children’s clubs, media, speech therapy center)8@tc.).

As in many other European countries, initial teadhaning in Romania is mainly
based on a concurrent model: theoretical and peddtiaining for the teaching profession
is carried out simultaneously by training in a spedield of study or through general
training classes.

At present, training teaching staff for a didaatareer in secondary education is
provided by specialized structures within univeesit with specific responsibilities for
initial and continuing training of teacherBréining Departments for Teachers- DPPD).

Initial teachers training is a strict actual matiewvadays as we are in the middle of
reorganization process for universities in the ¢oufor compatibility with systems of
higher education in other EU countries. This renizigtion has an effective impact on the
Training Departments for Teachers, the instituti@mspowered to prepare students for
future teaching career. It is the time of initigtithe curriculum change for the psycho-
pedagogical module and also for the general programmricula, credit system is
introduced to classes within this module and change made in the distribution of
disciplines over the years of study.

Initial training activities conducted by the Traigi Departments for Teachers are based
on the Minister of Education and Research Orderoapyy the program to obtain the certificate
of graduation of the Training Departments for Teagjno. 4316 from 3 May 2008.

Thus, for enlisting as a teacher in secondary dotuc#he candidate should attend
the program for a certificate of graduation of hrag Departments for Teachers, as
follows: first module attended during the Bachelor's degree classels,asgtumulation of
30 credits and obtaining a preliminary graduatiamtiicates (which provides patrtial
certification for teaching profession and give thght to exercise temporary teaching
profession until permanently appointed).

For additional psycho-pedagogical training, seeond moduleshould be attended
after obtaining the bachelor's degree — consecutiedel - and before the permanent
appointment exam, the accumulation of an additi@®atredits is needed and also gives
the certificate of graduation, which replaces treiminary certificate of graduation.

In the case of the Bachelor's degree with dual igieation, the minimum
number of credits required to obtain level | cecation for teaching profession is 35
credits. This resulted from the addition of 5 ctedior the didactics of the second
specialization. These 5 credits do not accumulatethe package of 60 credits
corresponding to level Il certification.

Chapter VPEDAGOGICAL PRACTICE - A BRIDGE BETWEEN THEORETICAL
AND PRACTICAL TRAININGddresses the issue of teaching practice, witthasigon the
need to redefine the theoretical and practicahioalavithin the initial teachers training. Shifting
the focus in training on teaching practice and @albe on changing the way it is organized and
conducted, is likely to allow the student to dismotheir own style of practice and develop skills
to find independent and creative solutions to stog may arise in this profession.

Teaching practice is included in the DPPD curricalas a compulsory course
having assigned a numbef8 hours for level I (3 hours / week x 14 weeks - for
teaching practice |, and 3 hours / week x 12 weeki®r teaching practice Il
respectively) andi2 hours for level 1l (3 hours / week x 14 weeks) for both levels
being granted a number of 5 credits.

Teaching practice of students is conducted iroaishon the application, set by
school inspectorates in cooperation with highercatan institutions, according to the
needs of initial training for the teaching career.
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Pedagogical practice’s goals are: teaching studémds ability to work with
information from specialized disciplines and frone tfield of education sciences; training
students in the use of framework plans, prograndssahools textbooks; enabling students
to develop skills to use specialized materialstiating students to the technique of
laboratory or cabinet classes; the acquisition kiflss by students for the teaching
profession. Acquiring psycho-pedagogical skills, steang technology and teaching
methodology, so that the professor teaching behasione factor in higher performance
for students, is also part of the initial pedagabtcaining. Of course, teaching practice for
students can not be reduced to developing, supgaatid reviewing lessons. It must be an
opportunity and a framework to implement all thedtetical knowledge acquired in the
psycho-pedagogical disciplines.

In this field of work, in many published studiegduent questions arise such:
What skills are needed in teaching, in order for stdent activities to include an ever
upward curve? We present below (see Table. 1) a picture of gerard specific skills
necessary to conduct educational activities deweelopy the Ministry of Education,
according to the standards for teaching staff:

Table No. 1.General and specific skills — teacher

GENERAL SKILLS SPECIFIC SKILLS

* Appropriate use of knowledge: the general and
the specialty didactics, psychology;

» Design and evaluation of the educational content;

l. Applying optimal algorithms in e Adequate organization of the educational activities

the design, organization amnd appropriate to the type of dominant lesson;

evaluation of educational  Optimal use of space-time factors, for efficient

activities training process

e Adopting teaching strategies that allow efficient
use of resources and teaching aids in the
educational process.

e Mastering the modern concepts and theories of
communication: horizontal / vertical, complex, tota

Il. Implementation of teaching / (ectosemantic) multiple, diverse and specific;
pedagogical / educational « Documentation and updated information from
communication strategy different classical and modern sources;

» Design, management and implementation of
training process, as an act of communication;

» Ability to diagnose family’s expectations and
interests.

lll. Development, consolidations Mastering the modern concepts and theories on
and improvement of general, the formation of "schemes of action” and

thinking and motric skills knowledge capacity;

» Selection of optimal methods for training critical
IV. Stimulating creativity and thinking and practical skills;
formative learning type « Selection of optimal methods for training technical

thinking and developing the aesthetic sense;
* Manifestation of an innovative psycho-pedagogical
conduct on a professional / social level.




Student’s initial training for the didactic profession

V. Mastering the techniques of |« Understanding the formation mechanism of

skills transfer in extracurricular psycho-morale features and adoption of methods

and school activities and techniques of knowledge and pupils stir ups;
» Designing and organizing educational and

VI. Applying the techniques of instructional activities in collaboration with the

knowledge of socio-educational community;

problems in advising, orientation #  Answering for the assumed social role;

socio-psycho-pedagogical « Developing effective strategies of school-family

integration of students partnership;

» Formation of professional attitudes;
* Knowledge of the dynamics and trends in the
labor market.

VII. The acquisition of » Using methods and techniques of psycho-
psychological mechanisms to behavioral self-control;

achieve self-control and  Adopting an effective behavior to overcome "the
behavioral balance in all limit situations”;

educational situations « Manifesting a (self)reflective conduct;

» Training students’ skills to allow them to devise
an effective action plan in preparation of exams
competitions, contests, etc.

* Opening to the changes taking place in
competition, examination, contest situations;

e Making full committment in the different
docimological roles (examiner / examined /
competitor / supervisor, etc.).

VIII. Harnessing the professional «  Manifestation of (self) reflection conduct on own

development opportunities in a teaching/pedagogical activities ;
transitional socio-professional |« Openness to innovative trends necessary for
environment professional development

Starting from the theory presented, we conductetrestatative study (using the
focus-group and the survey by questionnaire) teakthe perceptions of both students and
teaching practice mentors on the organization amalect of this activity, and to identify
the level of psycho-pedagogical theoretical knogéednd methodological skills necessary
for students to conduct practice teaching. The ystués followed by a formative
experiment, accompanied by the posttest and tlestrat order to measure the over time
persistence of results.

Chapter VI CONSTATATIVE EXPERIMENTAL DATA ON THE LEVEL OF
KNOWLEDGE AND METHODOLOGICAL SKILLS OF STUDEN®S8scribes and
analyzes the survey results ascertaining the thédmpimizing methodological skills
training during teaching practice activities

We started our experimental approach from the uested fact that teaching
practice is very important in the initial psychodpgogical training, buit is organized
and carried out insufficiently and, often, ineffetively. The process of improving
teaching practice should be based on setting tdegets that this form of training has to
achieve. In other words, we must ask how we waatftiture teacher to look like after
completing the practice training stage.

As it is well known, on the one hand the numberholirs allocated to this
discipline was reduced from four hours per weethtee hours a week (as OM no. 4316 /




Student’s initial training for the didactic profession

3 June 2008), resulting in a total number of 78radar level | and 42 hours for level Il.
We believe that this number of hours of teachirarfice activity is insufficient for initial
psycho-pedagogical training for the future teachet, simply allocating additional hours
for teaching practice may likely not contribute stamtially to increasing the practical
training of the student. With no "power" to chartges situation, we shifted our attention
towards optimizing the performance and conduceathing practice. Besides the increase
in the number of allocated hours, some measuragddhbe taken to increase the quality of
the teaching practice.

On the other hand, the teaching practice for stisdstill follows an imitative
model, the student attending and observing the ando¢havior, behavior that he/she tries
to reproduce when he/she is placed in actual tegchituations. We believe that our
intervention at this time is appropriate, encounggihe student to build and to develop
personal qualities during the teaching practiceioplerto critically and constructively
examine the behavior of the assisted mentor, t@ldpvsecurity and confidence in their
psycho-pedagogical abilities.

We tried through the proposed experiment to moress change the perception of
students on teaching practice, aiming "to attrdb€m through a series of innovative
activities, in order to capture their attention amerest.

In the case of thé'Student’s initial training for the didactic profes sion”
research, the methodology was based on the expdraméhe main method for stimulating
the development of student’s methodological skitlsthe teaching profession. Thus the
formative experiment orOptimization of the didactical and methodological Kills
developmentduring teaching practice activities, we intended to idgntvays in which
these skills can be formed more efficiently andtanably, starting from the idea that
didactic and methodical preparation is an esseatialponent in the initial preparation of
students for the teaching profession.

Thus, we proposed reaching the following objectives

O.1. Identifying ways of developing professional teachskills to college
students taking an educational profile classes iwithe "Aurel Vlaicu"

University "Aurel Vlaicu" (Training Department fdreachers).

0.2. Identifying the level of theoretical knowledge essary to effectively
conduct the teaching practice activity.

0.3. Highlighting aspects related to the development dfelf-observation
conduct in teaching practice.

0.4. Identifying the teaching practice mentors peraaysion the training
needs of students and on the means of developachitey practice;

0O.5. Shaping the working hypotheses for conductinddireative experiment.

In carrying out the constatative study the follogvBub-steps were covered:
Sub-phase :1 Delimitation of the constatative study groundeasl formulation of the
problem to investigate and the problems of inittedining system documentation,
summarizing the state of knowledge and researcthertopic addressed, in July 2007 -
February 2008. This phase consisted in an essagatoon on Teachers initial training:
essence, terminological clarifications, selectiugibgraphy' presented in March 2008.
Sub-phase ilEstablishing the research objectives, identifocatand selection of research
subjects, the identification, adoption/adaptatiodevelopment of data collection
instruments: March-August 2008.

Sub-phase IlIMethods and instruments application, data cabectpretest administration:
October 2008
Sub-phase IVData processing and conclusion analysis: Oct2be8 - December 2008.
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To highlight the students and teachers views endiganization and conduct of
teaching practice, we used the focus-group meta®d’s highlighting subject’s thoughts,
attitudes on the issues investigated and it's pliagi an understanding of differences in
perspective between the various categories of psrgogroups.

The focus-group interview guidewas applied to students who have completed
teaching practice for two semesters in the acadgeac 2007-2008. The semi-structured
interview was meant to highlight the perceptiorstafdents on teaching profession and to
identify the views and feelings of students regagdihe organization and conduct of the
teaching practice. The interview guide containsisjons. The focus group variant was a
one category project type. Students who participatethe focus-group numbered 55 and
have completed teaching practice level | and then2007-2008 academic year.

The focus-group interview guidefor mentors includes open questions, seeking to
identify the participant's views on mentoring th&udents during teaching practice.
Number of questions that required an answer iséfgcted and clearly stated questions in
advance. Pedagogical practioentors who participated in the focus-group were 12 in
number and are mentors in the schools of applicaBocommended by the County School
Inspectorate of Arad, mentors under whom guidariadesits from the "Aurel Vlaicu"
University of Arad carry out teaching practice.

Another direction of the constatative study, witle tpurpose of a pretest, was
establishing the existing level at the beginninghef pedagogical experiment at both the
experimental and the control group, regarding thethedological skills necessary to
conduct teaching practice; the existing level adatfetical knowledge before the start of
teaching practice, as well as highlighting aspettdeveloping a self-observation conduct
in teaching practice for future teachers.

The study recruited 280 students from the thirdr yg&vel 1) from the "Aurel
Vlaicu" University of Arad, students attending ttlasses of the Training Department for
Teachers. Subjects were aged between 20 and 44. yBatribution of participants
depending on their specialties, depending on thepatsory or optional nature of their
participation in the pedagogical module, is preseém Table. 2.

Table No. 2. Distribution of subjects included ie study according to the compulsory
or optional nature of participation in pedagogicahodule and their specialties.

Participation in Faculty Specialty No.
pedagogical
- module’s courses
Compulsory HUMAN AND SOCIAL History 13
SCIENCES Romanian/English 56
Languages
SPORTS SportS 39
EDUCATIONAL SCIENCES| Special psycho-pedagogy 24
THEOLOGY Orthodox Pastoral 25
Theology
Orthodox Didactical 30
Theology
EXACT SCIENCES Math-IT 27
Optional ECONOMICAL SCIENCES | Economical sciences 27
HUMAN AND SOCIAL Public Administration 10
SCIENCES
ENGINEERING Engineering 29
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| Total \ \ | 280 |

To identify the level of knowledge acquired by stnts after attending mandatory
psycho-pedagogical disciplines (Educational Psyagl Introduction to pedagogy,
Curriculum theory and methodology, Theory and metthagy of instruction, Theory and
methodology of evaluation, Specialty didacticsilispensable knowledge for achieving an
effective teaching practice, we have built an assest tool.

The assessment phase and its respective tool wétddinclude questions form
all around the sphere of teaching approach: desigplementation and deployment. From
a structural point of view the formulated items areobjective type items (items with dual
choice / dichotomous, multiple choice items / anmswa choice items, pair / association
type items) and semi objective type items (shospoase items and completing items),
application instructions being placed at the beigimof the phase.

The assessment tool includes a total of 30 itemmsch can be divided into five
categories, as follows:

» The first category refers to themete&ching activity design

= The second category catches the problems regaeduncational goals;

= The third category concerns with the issue of tbemé of organizing the

educational activities, focusing on thesson as the main form of didactic
organization;

»= The fourth category contains items coveriegching strategy issues

» The fifth category focuses dhe didactic evaluationtheme

In order to identify the methodological skills foech until the start of teaching
practice, we have built a questionnaire. The qaestire distributed to students from the
third year - Level I, from the Training Departmdot Teachers, contains 18 items both
open and closed. As a structure, the constructebtigmnaire has three dimensions,
including several variables as:

Dimension A — Self-evaluation/appreciation of the capacities fedmafter
attending mandatory psycho-pedagogical disciplineghis section we have 7 items, the
first three (open items) aimed to identify studemsrceptions of the advantages and
disadvantages of the teaching profession, andngtagxpectations from the teaching
practice. The assessment of their psycho-pedadagfidéies is covered by items 4, 5, 6
and 14 (closed items). These items include varjabld-categories (a. .... X) which
addresse teaching activity as a whole.

Dimension B — Self-evaluation/appreciation of personality traitsvolved in
teaching behaviarln this section six items may be assigned that a&ti. identifying the
extent to which the student features different aspef personality, issues that concern
both cognitive features and especially the relaideatures, in relation to themselves,
to others and to work; behavior self-observatioeroa sequence of communication
(including issues related to verbal, nonverbal pach-verbal behavior); identifying the
extent to which students have been accustomed sereé their own behavior in
different situations.

Dimension C -The perception on the initial psycho-pedagogicalrting and on
the assumed role of teacheontains four items. This dimension seeks to It the
need for counseling, support, assistance in dewejofeaching skills; the intention to
access a teaching career, possible "provocatidéfi¢ult elements related to the teaching
profession.

Following implementation of data collection instremts (the focus group, the
assessment tool and the questionnaire) two typesitaf have been obtained: quantitative
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and qualitative, depending on the type of questidie analysis of the data was made
separately, and then the results of these tests @oenplementary analyzed.

Following the quantitative and qualitative analysef data obtained in
constatative/pre-experimental phase of the expatmendertaken, a number of
conclusionsemerged.

A part of the constatative study was representethéyassessment phase of psycho-
pedagogical knowledge. We found that most subjactseved a performance close to
average, and a very low or very high performance @aained by a relative small number
of subjects, a result somewhat predictable whichbmimproved by effective intervention.
Regarding the correlation between self-assessnmehactual assessment of knowledge we
must note that from all self/assessed dimensiorlg self-assessed teaching capacity
correlated significantly, in a positively mannertlwihe knowledge performance obtained
from the evaluation, which implies and indicatest tstudents who self-assessed correctly
also obtained rating above average in externaliatiah..

Also regarding the data obtained from the assegsow application we found out that:

= the performance of the test subjects in the evalugthase is at an average level
(M = 13.58), the distribution of results approachithe form of a Gaussian
distribution;

= from further statistical analysis we find that tlogvest score in the evaluation
phase was obtained on thematic categoriesrg@anizational forms of students
activities (where m = 0.29 / 40.7% of subjects providingrayka correct answer
from the three possible}eaching evaluationwhere m = 0.37 a significant
number of subjects offering no correct answer, mobktthem - 31.4%
respectively 33.6% offering one or two correct aas), followed by thematic
categoryeducational goal§ m = 0.44 /, where 37.1% of subjects gave a sing|
correct answer of the four possible);

= regarding the relationship between age and perfocenan the evaluation phase
we found that the higher the age, the higher thflopeance ;

= we found a difference in the performance of subjeetated to the compulsory
or optional nature of the psycho-pedagogical cqusskjects who opted for
courses in DPPD obtaining a higher performancassessment test;

= regarding the relationship between the performamassaluation and the specialty
of the subjects, we found that students with Phydalucation and Sports (M =
8.92), Pastoral Orthodox Theology (m = 11.04), @itx Theology Teaching (m =
11.43), Engineering (M = 14.2) specializations tiedlowest results.

The study also focused on the ability of intenaemstudents to design the teaching
approach, this capacity being assessed from salti&tion of respondents. Regarding data
from the questionnaire applied to students thevadtg results emerged:

= the subjects are willing to follow a teaching cayesgespite the numerous

difficulties and disadvantages they perceived eeldb teaching profession, but
also despite the slightly distorted perceptionhwd benefits and drawbacks of
teaching profession. This availability may be lidkavith a minimum
knowledge and acceptance of teacher responsibility;

= there are apparently conflicting results regardirggconfidence in their psycho-

educational abilities, a part of the respondentsviiig an overconfidence in
their abilities, although not confirmed by analysiad another part recognizing
a less confidence in the implementation of thepacies;

= there is also a students’ reluctance in choosirdy implementing innovative

teaching-learning-assessment concepts and methods;

11
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= students have a reduced capacity to solve a pedaf@goblem that have not
previously experienced or do not know any solutiuot, even a theoretical one,
which shows a lack of creativity, which of coursnde attributed to lack of
experience in the field of teaching. Directly relhtto this issue a stress factor
was also found, generated by the interaction wheh ¢lass of students, and
tendency to overcome delicate situations and peglegjo conflicts by an
authoritarian behavior;

» a strong concern about the evaluation process eavidenced, focusing on the

inability to accept an evaluation from the students

= availability from students to improve their devatognt both through initial

training and later on through continuous training;

» regarding the relation between dimension investidjaand specialization of

subjects, we found that students from the FacuitPloysical Education and
Sports (M = 3.45), Pastoral Orthodox Theology (m341), Didactical
Orthodox Theology (m = 3.43) considered themseteekave less developed
capabilities required to design a practical teaglaipproach;

= similar results are found in the case of self-aasesit / self-evaluation of the

capacity to support a teaching approach, wher&tiggneer specialization (m =
3.64) shows the lowest average, followed by Ortlodkastoral Theology
specialization with m = 3.76.

The data resulted from the constatative study teddghat majority of students who
participated in the study, despite all the drawbacHifficulties and hardships they
recognize and anticipate related to the teachinfepsion, are still willing to follow this
profession. Given this conclusion, we deem it owtydto ensure the necessary
preconditions for a substantial and practical trgjrof future teachers so that to the social
and economic difficulties they face in the professinot to be accompanied by the
difficulties resulted from insufficient theoreticalr practical training or accommodation
with the school environment.

Trying to synthesize the conclusions drawn in lthes above, we stress that the
certain shortcomings in preparing students canrdepgd in three main components. First,
there is annsufficient understanding of psycho-pedagogical ewepts resulting in a
fear of students to apply certain teaching methadactivities that they do not understand
in detail. Not surprisingly, we are referring hdce new, modern methods of teaching,
which brings us to the second part, strictly linkedhe first, namely theeluctance to the
new, resistance caused by an insufficient knowledgeuoderstanding of what the
organization, design and implementation of a teaghpproach really means.

Finally, a third weakness to be found is teerconfidence in their abilities
which unfortunately is not justified and can haveegative effect on student performance
in teaching practice. We are in a situation wheuelents have the impression that they
“know" all they need to effectively conduct thistigity, but as they encounter the
difficulties and particularities of the pedagogipahctice, they suddenly realize that in fact
they "do not know" everything they need "to know".

Following the application of investigative methadseady described, the process
of collection, processing and interpreting the datad drawing conclusions the formative
experiment design was completed.

Chapter VIl MEANS TO DEVELOP METHODOLOGICAL COMPETENCES
THROUGH PEDAGOGICAL PRACTICE - FORMATIVE EXPERIMEMN&sents the
design of the formative experiment we proposed.

12
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The formative experiment’ stages proposed are aralagxtension of the sub-steps

already taken in the constatative / pre-experimigftase, between that and the formative
stage being continuity and intrinsic complemensit The experimental design we
developed meant going trough the next sub-stages:

Sub-phase | — analysis of the results and findifigen constatative/pre-
experimental experiment, reconfiguration of the eskpental design - the
development of new hypotheses, selection of nevhoakst and tools, drafting and
detailing the experimental plan - January 2009;

Sub-phase Il - establishing the sample of subj@astrol group and experimental
group), based on the results from the constatatiesearch on students'
methodological skills training from the 280 subgeparticipating in the pretest, so
that the samples subjects are given an equivaleatacteristic chosen as the
methodological skills and theoretical knowledgeelsvdentified in the constatative
research certifying - January 2009;

Sub-phase Il conducting the formative experiment In this stage the
experimental samples were systematically and riggyo "involved” in the
intervention program aimed to develop the methagiol skills. Students were
engaged in self-knowing activities, were stimulateddesign, organize and self-
assess their teaching activity that will take placging teaching practice, using
methods and tools applied by teachers during semima the educational
disciplines - February - May 2009;

Sub-phase [Vpost-experimental consisted of questionnaire administration to
students, and also the docimological tool to batldents from the experimental
group and from the control group, in order to higii the evident students’
evolution, involution or stagnation in terms of madological skills development
and necessary knowledge to conduct educationaliteesi on the one hand in
comparison with the constatative experiment andhenother hand in terms of
experimental and control groups - June 2009;

Sub-phase V- analysis, processing and interpretaticdata, comparison between
sample groups regarding the pre-test and postrtestents- June-September 2009;
Sub-phase Vthe retest was conducted after a longer time interval ineortb
check the durability, the strength of students &ifijons, because it was intended
to develop skills that involved a progression otiare, strengthening them as a
condition of using these skills in future teachawivities - October 2009 (we have
to point out that students enrolled in the expentak group carried out their
university training over four years of study);

Sub-phase VIl Developing the final conclusion af tksearch - November 2009;

In developing the formative experiment’ goals abgeotives we started from a few

assumptions and considerations:

Teachers need to be open to change. The will togehe closely related to other
qualities of the teacher such as: planning fleiihilindependence in decision
making, critical evaluation of teaching materiaiedahe ability to change and
develop the curriculum content effectively.

In organizing and implementing the teaching-le@nprocess it is necessary to
establish deep interpersonal relationship and te detailed and interrelated
methodological skillsWe have to state that, during the experimental stug we
defined the methodological skills as the abilitiereeded to design the educational
approach and the managerial competence of the eduitanal process To ensure
active involvement of students in learning, teagimeust interact with them more than
it is done usually during a traditional sessioteafning and teaching.

13
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= To manage the teaching-learning process, teachest think critically and
independently, because they can no longer limingedves strictly to teaching as
described in the curriculum. They will have to diecboth the form and content
of learning.

Thus the purpose of our formative approach islétermine epistemological and
praxiological landmarks for methodological skillaining for DPPD students through the
teaching practice discipline

The findings resulted from the constatative stuaty o ascertaining the following
objectives of the formative experiment

0.1. creating the facilitating educational context fbe optimal methodological

skills training within the discipline of teachinggetice;

0.2. stressing the importance of the teaching pradiicg@resenting the positive

effects which it generates, including the abildyavercome stage fright (reducing

stress) initially generated by contact with thess|an a controlled environment and
under the supervision and with the support of atoren

0.3.increasing the availability to implement new eletsesnd accepting criticism

inherent with the application of innovative methadsoncepts;

0.4. developing confidence in their psycho-pedagogddlities.

Identifying the purpose and objectives of the faingexperiment was followed by
formulating the following hypothesisf, in the initial psycho-pedagogical training dig
future teachers, we use methods such as autoseofegylay, simulation, exercise, we will
find enhanced levels of theoretical knowledge arethodological skills (design and
conduct of the educational process).

In selecting subjects for the formative experimem used mainly thdindings
from the constatative researchaiming to provide equivalence between the corgroup
and experimental group in terms of dimensions itigated. Subjects were selected from
those who were included in constatative resealah selection criteria being represented
by membership to a particular study group.

Thus, from the total of 280 subjects included ia fgre-experimental/constatative
study sample, from the specializations mentioneaval{see Table 3.), 60 subjects were
included in the control group and 60 subjects ier #xperimental group, using the
technique of equivalent samples. To facilitate n@nagement of the formative program
subjects were divided according to the compulsoryoptional nature of psycho-
pedagogical module. Also note that students amhenthird yearjevel | of pedagogical
training | (level which prepares teachers for colepry education).

Table No. 3.Distribution of subjects in the formative experimestage

Participation Faculty Specialization | Experimental| Control No.
in Group Group
pedagogical
module
classes
Mandatory SPORTS Sports 10 10 20
THEOLOGY Pastoral Orthodo 10 10 20
Theology
Didactical 15 15 30
Orthodox
Theology
Optional ECONOMICAL Economical 10 10 20
SCIENCES sciences
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ENGINEERING | Engineering 15 15 30
Total 60 60 120
Percentage 50 50 100%

The disciplines, which formed the object of the plancontent were: discipline
Teaching Practic€in line with the curriculum of the Training Depasents for Teachers at
the "Aurel Vlaicu" University of Arad) as well ahd@matic areas from the psycho-
pedagogical mandatory disciplines previously stididi@heory and methodology of
instruction and assessment, Specialty’ didact&s),taxonomy of educational objectives:
educational goals: ideal, purpose, objectives. @ipmralization of the objectives of
lessons within each subject areas; teaching stratedgteria of choice for teaching
methods, of organization patterns, of ways of assest; teaching methodology, the
system of teaching-learning methods, interactivarnieg, active learning methods,
organization methods of educational activitieschéag design at the macro and micro
level; evaluation methodology, traditional methadsassessment, assessment tools; types
of items, conducting evaluation tests with semiecbye and objective items, alternative
and complementary methods of assessment: Portfotimject, self-evaluation,
investigation, etc. With these chapters and topieantended to achieve both the specific
objectives for the above mentioned disciplines alsb the objectives of the formative
experiment.

The pedagogical intervention intended to optimibe tprocess of acquiring
methodological skills to students of the DPPD, fatteachers, aims to develop specific
skills for the learning activities presented in Tead.:

Table No. 4.Specific skills and learning activities — pedagoagientervention

GENERAL SKILLS:
TEACHING DESIGN
THE MANAGEMENT OF EDUCATIVE PROCESSES
SPECIFIC SKILLS LEARNING ACTIVITIES TEACHING | ASSESSMENT
METHODS METHODS

Appropriate use of Developing a Problematization Systemic
concepts and theorie dictionary/glossary Explanation observation
of education science containing at least 15
(interdisciplinary pedagogical terms
approach, general Reflection exercise: “I | Exercise SWOT analysig
and specialty as a teacher!”
didactics, Building an abilities
psychology, profile of the teacher
education
philosophy,
education in the new,
"knowledge society")
Application of Identifying the errors | Problematization SWOT analysis
modern concepts an and “scholar”
theories on knowledge in the
development of the curricula and in the Inter-evaluation
knowledge capacity textbooks which ar
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meant to be didactically
implemented

The development of
variants of the same
message in different
forms

Exercise
,Traditional

versus modern”

Systemic
observation

Designing teachin
contents

educational unit from the
common mandatory body

educational unit from CDS

Design curricular
activities at macro and
micro level:

Annual project design,
Design of an

Design of an

Lessons designs

Problematization

Systemic
observation

Exercises of Exercise
operationalizing the Self-assessment
educational objectives grid
Design and Simulation
implementation of
various lessons types. Self/reflection
Analysis discussion on| Autoscopia journal
simulated lessons

Proper organization ¢ Activities of analysis of | Explanation Inter-evaluation

teaching activities by
type of dominant
lesson

the types of lessons /
variants

Simulation of sequence
of lessons (different
types and variants)
The proposal of learnin
sequences using
methods of organizatiof
of students
activities(frontal, by
group, individual)
Design of different
types of assessment
instruments: common
for all students, and
specific;

The development of
sequences of
intermediate exercises,
such as to enable
students to self-assess
their progress

sSimulation

0
Simulation

nAutoscopia

Exercise

Exercise

Reflection
journal

Portfolio
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Using appropriat = The development of Role play ,Who| Inter-evaluation
teaching methods and variants which take intg are our
strategies for account the individual | students?”
individual/group differences Debate
peculiarities, the = EXxercising Systemic
purpose and type of identification of observation
lesson strategies to boost Exercise

student motivation ,Creativity in

= Devising the teaching” Reflection
management of students journal

activities based of their
learning situation

Setting materials ar » Devising a personal Modeling Systemic
teaching aids used ir teaching material, observation
learning activities absolutely necessary in

teaching a Exercise

lesson/lessons in their
respective specialty

Carryingout = Browsing observation | Practical test Portfolio

educational activities practice activities,
actual practice

= Exercises for critical
evaluation of their
educational
performance

During the 10 weeks of pedagogical interventiom. iteaching practice and
complementary activities in which the formative exment was conducted, various
methods and instruments were used in the activid@sducted with subjects from the
experimental group (exercise, role play, autosgagiraulation, etc.) in order to optimize
and improve their methodological skills and leviepsycho-pedagogical knowledge. Thus,
students who enrolled in the experimental groufikerihe students enrolled in the control
group, participated in activities in which thesetheoels and tools have been used, either
applied by the teacher or the by the students tekes.

Chapter VIII ANALYSIS, PROCESSING AND INTERPRETATION OF
EXPERIMENTAL DATA PROVIDED BY THE PRETEST, POSTTASD RETEST
PHASESoresents data provided by the formative experiment

Data processing was done in several stages. Tieigirst step was to examine the
effectiveness of the intervention program by conmgpthe results of the experimental
group and control group in the pretest and poststse. Then, to see if there is
persistence over time of effects obtained for tkpeemental group, comparisons were
made between the results of the posttest and pgiases.

The experiment started with the pretest stage @npurpose was to determine any
differences between the two groups, the experinhemtd the control one. Analysis of
pretest results allowed us to show thatween the experimental group and the control
group there were no significant differences in awy the dimensions investigatedo the
formative experiment could start from the premisdésequivalence between the two
groups. The homogeneity of values between the tetegted groups is able to provide
assurance that our later results in the posttestgohnd retested phase will be relevant, any
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differences detected in later stages can only lmirsituation a result of the designed and
implemented intervention.

At the end of formative intervention, the questiame and the assessment tool
were applied again to subjects in both groups.

As noted, there were statistically significant éifnces between the performance
of the control group and experimental group inghst-test stage.

Analyzing the post-test results on the assessntergep(see Table No. 5) we notice
that although significant differences are found@lincategories examined, we can easily see
large variations, higher than one point for goald geaching strategies, or in other words,
on issues involving a higher level of abstractioonf the subjects. We can thus conclude
that the opening shown by students to such concapds areas is the result of the
implemented intervention.

Table No.5.Average values for the assessment phase duringopibstest and retest stage
teaching | goals | lesson typedidactical | didactical class |assessment total
design strategies|methodologiegnanagement
Go pretest 3,47 2,28 1,25 5,27 3,77 1,50 1,80 1485
Go posttest 5,30 1,71 1,85 6,85 4,60 2,25 1,93 18,30
G, pretest 3,75 1,92 1,30 5,17 3,73 1,43 1,42 14,28
Ge posttest 5,98 3,01 2,78 8,05 571 2,33 3,05 23,80

The posttest results show that the interventiorcesebed in improving students’
ability to objectively assess these issues (sedéeTdb. 6). The most developed item is
observed in the self-assessment of personalitys trelated to the control group (t =- 6.043
at p =. 000), followed by the self-evaluation cddkRing abilities (t =- 3.283 at p =. 001).

Table No.6. Average values for the questionnaire dimensions ohg the posttest
and retest stage

self-evaluation of |self-evaluation of personality perception on psycho-
teaching abilities traits pedagogical training
Go pretest 3,44 3,77 2,35
Go posttest 3,39 3,50 2,43
G pretest 3,40 3,76 2,35
G, posttest 3,66 3,94 2,56

Thus, based on information provided by comparisbeisveen experimental and
control group in pretest and posttest, and by coispas between the results of pretest and
posttest for both groupgshere are significant differences in the posttestween the
experimental group and control gro@nd these differences are not the result of therala
evolution of the group.

This means that, during the initial psycho-pedagabiraining, preparing students
in different activities and the use of specificagggies (methods, instruments, forms of
organization) has resulted in increased theoretgsycho-pedagogical knowledge as well
as methodological skills improvement (teachingglestlass management).

The success of the intervention is also revealeithdye-test results. One indicator of a
successful intervention is the consistency of tbeitige results. What could be found by
analyzing the values obtained at this stage (sbke ™No. 7), is that generally not only that the
progress noted in the posttest stage remainedaobnistit rather the performance of students in
the experimental group continued to improve evian adtervention was completed.

Table No.7.Average values for the assessment phase and questice’s dimensions
for the experimental group (posttest-retest)
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teaching| goals |lessordidacticalassessmeriotal self- self- perception on
design type |strategies evaluation oflevaluation of psycho-
teaching | personality | pedagogical
abilities traits training
posttest 5,98 3,01| 2,78 8,05 3,05 [23,8( 3,40 3,76 2,35
retest 6,17 3,12 | 3,10 8,40 3,15 34,28 3,44 3,67 2,59

Re-test results are confirmed by the results obthiby applying the Q-sort
instrument, following the interpretation of the ukks we can observe that the subjects have
hierarchically arranged in a somewhat predictabsmer the dimensions of the Q-sort
technique, "feeling” that they hadbetter management of educational activities,rties
which they can take in the educational process peonal qualities "required” for a
teacher They are less attached to theaching designprobably considering it a
cumbersome, difficult task.

Given the results presented, we also noted that:

» there aresignificant differencesn the experimental group at a significance
threshold p <.05 or p <.01 fall dependent variablesvithin the formative
experiment (performance obtained from docimologigathase, with all
dimensions covered; self-evaluation/self-assessnoénthe teaching abilities
formed through psycho-pedagogical mandatory disogst self-evaluation/self-
assessment of the personality traits involved athéng behavior; perception on
initial psycho-pedagogical training and on the assd role of a teacher), while
in the case of the control group there are sigaiftadifferences between pretest
and posttest only in terms of one dependent vagiabperception on initial
psycho-pedagogical training,

* in the re-test phase, in the case of the experethgmup, it is found that the results
of the posttest are maintained;

We conclude that the hypothesis "If, in the inifslycho-pedagogical training
of the future teachers, we use methods such assempa, role play, simulation,
exercise, we will find enhanced levels of theoratiknowledge and methodological
skills (design and conduct of the educational pssg¢tis valid and the intervention
program was effective.

Conclusions

To achieve a high level of performance and efficjem its complex activity, the
teacher has to develop during the initial psychdagegical training a wide range of skills
to harmonize with any real pedagogical situatiom.this respect, a responsible and
effective teacher can not fall below the requireafgssional standards in this field.

The purpose of teaching at the current momeng, igatn skills, which, in turn, will
generate value and performance.

The future teachers are exposed to multiple infleenin turn influencing others.
How they manifest themselves and interacts witleistidentifies and positions them in a
specific framework that would attract students andke them more responsible in
activities that take place. This is achieved thfowmn appropriate teaching content,
scientifically sound and presented in accordandke thie objectives and tasks proposed.

Following the research we have undertaken withphwgose of optimizing the
training of the methodological skills of future tders, through the activities of
teaching practice, through the analysis and assa#stools of student’s work and
through the results obtained by implementing thesds, it is necessary to develop a
generalization of the data obtained in a directemeficial to the educational process
of Educational Science Faculties.
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We present below (see Table No. &n inventory of didactical skills and
abilities formed from through the experimental approach taken in the case of the
subjects included in the experimental group:

Table No.8.Didactical skills and abilities formed through thiermative experiment

Designing the educational process

= ability to achieve cognitive, affective and motgicals

= ability to operationalize a benchmark

= ability to develop an accessible content

= ability to use active-participative methods

= ability to choose methods consistent to the objest@nd contents set
= ability to use conversation methods

= ability to use the learning through discovery metho

= ability to use various didactical aids

= ability to manufacture teaching means

= ability to use audio-video tools

= ability to use IT equipment

= ability to design individual work activities

= ability to organize frontal work activities

= ability to choose appropriate assessment methods

= ability to develop an assessment test

= ability to design learning sequences accordinghtoavailable time

Managing the educational process

= clear and attractive communication of the actigtybjectives

= discussing objectives with the students

= using designed methods

= organizing the class in frontal activities

= explaining different phenomena, processes, priasigtoncepts

= asking helpful questions

= offering clarifying examples

» involving students in activities that require thewn learning effort
= stimulating students through open questions

= encouraging students through positive feedback

Roles adopted in relation with the students

= emitter of educational messages

= receiver of educational messages
= facilitator in tasks solving

= evaluator of students performance

Personal aspects

= observing own behavior

= |ogical thinking

= the pleasure to work with students
= empathy with students problems

» stress resistance

One of the purposes of this study, as can be dsdenght from in title, was to
identify the effects of the proposed interventiom iaitial training of students for the
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teaching career. The findings of this study revaapositive impact of the measures
implemented in the experimental stage on futureness training, and the effects can be
grouped into three categories.

First of all, from the comparative analysis betwdes control and the experimental
groups, it is noted that thevel of didactical skills for the students whotgsated in this study
is clearly superior to that observed in the confyabup We can thus say that the students who
received the intervention had a solid training llevel thus benefit from a clear advantage during
the initial preparation for the teaching profession

A second issue noted concerns with the accelepstee of acquiring new skills. In
addition to the high level of knowledge gained lydents who have participated in the
experimental group compared to the control group,also noted a decrease in the time
required to assimilate new information. We appitecithat this effect is the result of
applying new teaching methods during interventidmch, besides being more effective
than the traditional ones, have yet another effaainely that they have a stronger
attractiveness to students, which determines tleefean more and with more interest on
their psycho-pedagogical training.

Finally, it should be noted that besides the tffectés described above, the re-test
phase also confirms another effect of the inteieendn the initial preparation of students
i.e. the consistency of the initial level of traigi Thus, the constant level of teaching skills
in the finalizing stages of the intervention waptkhigh in the case of the experimental
group subjects over a long period of time, this\getonfirmed by the results of the re-test
phase. Also the accelerated pace of the assimmlatfonew skills identified above was
retained after completion of the experiment, ornewgre, has shown, in some cases, a
continued increase subsequent to the experimetaigé.sThis effect is also the result of
enhancing the attractiveness of initial teacheamitng by introducing new, innovative
methods in order to get the student directly inedhin its training and enable him to
personally realize the practical value of his tletioal training.

Possible solutions for improving the pedagogical @actice
organization and conduct

Unfortunately there is no "general and proper prpgon” for the initial training of
teachers, this having to be capable to adapt tachagges in the evolution of society. Only
in this way we can hope that future teachers wal dble to successfully cope with
situations they will face in their future careers.

The background situation regarding the analyzedchiag tools, the
curriculum / academic programs is marked by somartsbmings and failures, of
which some may be reported:

» insufficient instruments available to students @slation/training scales, cards,
models of action, guidance, etc.), which is ofteftected in the lack of rigorous
organization of the teaching practice for studefnisire teachers;

= the relative lack of connection between theory aedagogical practice and
often stereotypy and uniform manner of the strategsed,

= the cognitive priority of trial and final lessonesgiign, the excessive importance
given to the scientific content of the lesson (mdshes "untreated"
pedagogically) in preference to methodologicaléssu

= the unjustified amount of passive, contemplativd by trial-error learning to
conduct effective teaching techniques and workiith students;
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» the quasi-unstructured observative practice andilyaand superficial trial
lessons design often remains the main means @lipgdagogical training.

After all these considerations and investigativaeadional approach developed by

us, we consider it necessary to propospractical approach to the development of
methodological skillsduring the psycho-pedagogical training in genarad in teaching
practice activities, in particular, aiming at figemponents as follows:

» the epistemologicatomponent, representing the theoretical basisistomg of
theories, laws, concepts, pedagogical paradigmeamihing competence;

» the teleological component involving the curricular objectives ofiet
methodological skills training, translated in peolgigal terms to the level of
the objectives of knowledge/ implementation / iméign of specific teaching
activities;

= the content component, following the structure of the psychdamogical
module’s curriculum as well as the additional atig and self-training,
proposed for the Teaching Practice Discipline;

» the methodologicalcomponent, involves carrying out learning actestiduring
teaching practice and complementary activitiesgiggaching methods such as:
role play, autoscopia, simulation, exercise, modgletc.;

= the evaluative component representing the continuous and permdeed-
back, by means of methods and assessment toolpoat$olio, reflection
journal, training journal, self-assessment, intexheation.

This possible practical approach for methodologsllls training and relations

established between the five components are iitestrin Figure 1.
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Another possible solution to remedy the currentagibn of teaching practice may
be the intention of the Ministry of Education, Ras# and Innovation, which, in the draft
for the Education Code has introduced a provisibereby the Bologna graduates of the
cycle are required to undertake a year of educaltivaining as substitutes, and where they
will each have a mentor, an experienced teacher wilo monitor not only their
pedagogical and methodical training, but also ttesching vocation. The draft also states
that at the end of the training year an exam wglitdken which will consist of two stages:
in the first stagean eliminatory one the practical teaching skills and classroom bemav
with students are assessed by the mentor, by @ssasent and three inspections by the
County Inspectorate. If graduating this first ewdion stage, the second stage will follow,
the theoretical evaluation of psycho-pedagogicalssiconducted by the university on the
basis of a paper-work.

We believe that this additional year of actual kvior the school could be a solution
for improving the initial training in terms of peglagical training, the "trainee" student
taking daily contact with all that a school actminplies. But the solution depends solely
on political will and availability of the politicaforces to allocate financial and human
resources necessary to such an undertaking.

Also, another solution could be proposing by tinéversities to graduates from
Educational specialties or graduates from TrainDgpartment for Teachers (on
postgraduate level), adidactical master that has as main objective the
professionalization of teacheren the one part, on the other haadyetter practical
training of graduatesfuture teachers.

This practical training bears in mind that the cl@ag practice will be
conducted over a longer period of time and willlutke graded activities correlated
with theoretical training:

= a greater amount of hours in which the assistingitareattended their classes,
followed by their pertinent analysis;

» projects aimed to capitalize on the knowledge efdburses;

= more teaching under the guidance of the mentottandidactician;

» participation in educational projects, researchjgmts, school-family partnership
activities etc.

Of course the organization of such complex acésitin a Masters Program is
financially demanding and also intensive on the &mesources and universities may be
reluctant to invest, given the current global econmosituation. The problem could be
solved by attracting extra-budgetary resourcesutjiigarticipation in various projects and
programs in partnership with foundations, NGOs, etc

From the research conducted and based the conwdusicawn, we consider
necessary and useful to formulate the followmnegthodical recommendations given the
relatively short teaching training period, findingays to optimize the content of this
discipline, so that students become beneficiari@stop-level training;

= using the practical approach for developing theho@slogical skills imagined

by us in teaching practice activities for all stot$e from the psycho-
pedagogical module;

= implementing the teaching practice schedule (disogp sheet) we

developed in order to provide a guide both in théial and ongoing
training process of teachers;

= achieving a more effective collaboration betweenvensity teachers and

teaching practice mentors from the application sthaso that preparing
students for future teaching activities can beiedrout effectively.
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Until now, future teachers were subjects of inittaoretical and specialty training
as well as psycho-pedagogical training. This tragnis clearly insufficient when it is not
complemented by an appropriate practical trainkgy. this reason it is recognized that
initial and continuous training programs for teashean be judged by two criteria: quality
of the theoretical courses and the organization dmdtion of the teaching practice.
Preparation and training of teachers requires ftoamstion of personality and the
dynamics of training should be extended from thgestt to environment, socio-emotional
and motivational dimension of personality neededé¢oaddressed during some special
programs, with the purpose of not sending the gredunprepared in life and subjecting
them to tremendous environmental action.
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